And so the conclusion of another volume of Pedagogy. As a new mother (Marcy) and a new aunt ( Jennifer), we appreciate more fully how quickly our progeny can grow: as we look through the index for this volume, we are especially pleased with the range of articles we have published and the ways that this scholarship contributes significantly to a viable and vibrant scholarship of teaching.
Some issues seem to come together serendipitously around a central question: in this one, we see the four main articles as constructing a multivalent generational argument. Each entertains an inquiry into how we deal with our past, especially when the reception of that past is so mediated by our own life experiences. The philosopher Martin Buber offers a perspective on how knowledge, in at least one cultural context, can be transmitted from one generation to the next; it happens, he argues, "whenever one generation encounters the next, whenever the generation which has reached its full development transmits the teachings to the generation which is still in the process of developing, so that the teachings spontaneously waken to new life in the new generation." But Buber's rather hopeful articulation here is countered by the physicist Max Planck's more bleak description: "A scientific truth does not triumph by convincing its opponents and making them see the light, but rather because its opponents eventually die and a new generation grows up that is familiar with it." The intersection of these positions is exactly the territory that these essays inhabit.
Jeffrey Insko leads off by exploring what noncanonical now means, particularly for an increasing number of professors and graduate students trained in the last twenty years with a very different sense of the "canonical." Virginia Crisco, Chris W. Gallagher, Deborah Minter, Katie Hupp Stahlnecker, and John Talbird explore how our own pasts as graduate students and our presents as professors affect the way we think about the futures of graduate studies in English. Byron Hawk, in a piece generically different from our usual articles, meditates on the subversive nature of Paul Kameen's pedagogy/writing. Hawk constructs a complex argument, part review essay and part theoretical reflection, that draws together strands of argument and influence from Kameen's earlier writings as well as from his philosophical ancestors. As a relatively young scholar and teacher, Hawk shows the kind of intellectual engagement with one's forebears that can guide and shape his teaching and larger professional life. Finally, Joanna Wolfe examines how we take practices from the past-in this case, classical rhetoric-and apply them in the classroom in ways that make sense for today. Generational tensions in the profession have produced conflict, but they can also be seen as the most fertile ground on which to plant innovative and successful programs. In fact, we would argue that generational tensions have brought forth the key issues animating the culture of teaching in higher education currently.
A second highly contentious issue dominates our pages this time: the construction and use of the literary anthology. In his commentary Paul Lauter, general editor of The Heath Anthology of American Literature, launches a passionate defense of the often maligned genre of the anthology and details the pedagogical possibilities it alone makes available. In addition, our Reviews section features one of our liveliest roundtables, with the reviewers and editors of The Norton Anthology of Theory and Criticism duking it out like you've never seen in a review column. We hope you'll be as entertained and informed as we were.
Of course, we have other riches to offer in this issue, too. As always, our hope is that as you read Pedagogy at the beginning of your new year in the classroom, at least one piece here will energize and encourage you.
